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ABSTRACT 

The document is a sampling of lesson plans for career 
education in secondary academic subject areas, produced by North 
Dakota school personnel with the State board, for a vocational 
education exemplary project. It is a preliminary draft compiled for 
field-testing. Project objectives include: (1) preparing youth to 
cope with continued change in the world of work, (2) acquainting 
students with major occupational fields, (3) helping students assess 
themselves, and (4) helping students acquire necessary job 
information. Other objectives stress attitudes, realism, planning, 
and educational relevance. Individual lessons are presented in the 
areas of English, mathematics, biology, art, economics, office 
education, social studies, foreign language, and guidance. Several 
in-depth lessons are presented for English classes (comprising more 
than half the document) ; there is one lesson outlined for each of the 
other disciplines. Each lesson plan includes broad and specific 
objectives, a list of activities, a teaching guide entitled 
"Suggested Technique," and a list of resource materials. There is 
special emphasis in the English lessons on self-awareness, 
examination of attitudes and beliefs and their sources in society and 
in the family, and rational decision-making. Lessons in the other 
subject areas concentrate on occupational information, job skills, 
and self-evaluation, (AJ) 
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with the State Board for Vocational Education. 



us DEPARTMENTOF HEALTH. 
EDUCATI0N4 WELFAHE 
NATIONAL INSTITUTE OF 
EDUCATION 

THIS DOCUMENT HAS BEEN REPRO- 
DUCED EXACTLY AS RECEIVED FROM 
THE PERSON OR ORGANIZATION ORIGIN- 
ATING IT POINTS OF VIEW OR OPINIONS 
STATED DO NOT NECESSARILY REPRE- 
SENT OFFICIAL NATIONAL INSTITUTE OF 
EDUCATION POSITION OR POLICY 

Blsmarcky North Dakota 58501 



The program presented herein wee performed pursuant to a contract 
from the U. S« Office of Education, Department of Healths Educe* 
tloni and Welfare. The opinions expressed herein* hovever^ do 
not necessarily reflect the position or policy of the U« S. Office 
of Education^ and no official endorsement by the V. S. Office of 
Iducatlon should be inferred. 



project Director: Larry Selland 
Staff Members; Marvin Kollaan 
Robert Lamp 
Harry Welsenberger 

Gary Lee 

State Board for Vocational Educational 
Exemplary Project 
900 East Boulevard Avenue 



September 1971 



EXEMPLARY PROJECT OBJECTIVES 
Grades 10-12 



1« To prepare youth to cope with the continued change In the world 
of work* 



2« To acquaint students with major occupational fields* 



3. To develop understanding of the need for continued education or 
training needed In various career areas. 



4« To point out relationship between specific high school courses and 
the Jobs for which they can prepare a student* 



5. To develop attitudes of respect for cooperation with employers 
and enployees. 



6« To provide Information regarding employment. 



7« To help students make a realistic choice of post secondary plans* 



8* TO help stxidents assess themselves In light of Interests, 

ability t and personal characteristics, relative to future plans < 



9« To help students acquire the necessary Information for job 

hunting, application and Intervlev, or post secondary trainings 



10* To help students make necessary adjustments for adult living* 
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Suggested Technique (cont.) 



E. Analysis 

1. Have students brainstorm and evaluate conclusions which can be 
drawn from the materials covered In this unit. 

2. Have students Individually or as a group evaluate the success 
or worth of this unit. 



THE LOTTERY - Shirley Jackson 

A. As a kick-off, have the students discuss traditions of the coamunlty, 
school, and home, emphasizing those where the original purpose Is 

no longer Important (as Halloween, once a religious observation, is 
now non-secular). 

B. To tie this discussion to "The Lottery" the teacher can ask why 
activities like trick or treating are condoned on Halloween but 
not on other days. 

C. Read the story and/or watch the two films on "The Lottery." (Note: 
Botli these films are excellent.) 

D. In addition to the aspects that would normally be covered - fore- 
shadowing, irony, origin of the lottery, elements of fiction, etc. - 
the teacher will probably wish to have the students discuss some of 
the following topics. 

1. Discuss the significance of each of these quotes: 

a. ''Be a good sport, Tessle. All of us took the same chance." 

b. There has always been a lottery." 

c. "Lottery in June, corn tall soon." 

d. "The first thing you know, we'll all be living in caves 

and eating stewed chickweed and acorns." 

e. II All right folks, let's finish quickly." 

f. "It ain't the way it used to be. People ain't the way 

they used to be." 

g. "There's Don and Eva. Make them take their chance!" 

h. "Seventy-seventh year I've been in the lottery." 
1. "I hope it isn't Nancy." 

j. "I clean forgot what day it was." 

k. "It seems there's hardly no time between lotteries anymore." 

2. Discuss the significance of each of the following situations: 

a. The children gathering stones. 

b. Bill forcing the slip from Tessle 's hand. 

c. The woman handing Davey a stone. 

3. Support or refute Tessle's comment: "It isn't fair, it isn't right." 

4. Support or refute: "The Lottery" is a realistic story. 



SuggMtsd Technique (cont.) 



The Ledy or The Tiger? - Frazik Stockton 



In this etory we, of course, have tiro people who oust uke decisions 
end mist decide on the basis of their trust in another person as well 
as their moral outlooks. It is a story seemingly well suited to reveal 
and discuss outlooks and views basic to each student. Therefore, 
the teacher will probably wish to cover this story in cox^unction 
with the second series of attitude worksheets. 

Following lead-in discussion, reading the story and/or watching the 
film, have the students dlscxiss any four of the seven (optional nunbers) 
topics in small groups. A small group secretary should keep notes of 
proofs and conclusions. Compare small group decisions in the large group. 

1. The princess directs the man to the door of the tiger* 

2. The man who loves the princess should not have been brought tr trial. 
3* The man is wrong to love the princess. 

4* Our present Judicial system is comparsble to that of the king. 

5. Like the citizens in the story, we too, seek sensationalism. 

6. Although the king considered himself fair for not deciding guilt 
or innocence, he is actually arbitrary. 

1. The man is a fool if he trusts the decision of the princess. 



The Rocking-*Horse Winner D. H. Lawrence 

In this story we Immediately note the overwhelming Impact that the 
actions and attitudes of parents can have on their children. It 
provides an ideal backdrop for discussion of feelings and experiences 
integral to the attitudes and outlook of each student. Therefore, 
the teacher will probably wish to cover this story in conjunction 
with the first series of attitude exercises, to which the topics below 
are keyed. 

A. Before reading the story, the students should discuss whether or not 
the actions and feelings of parents influence their children more 
than anything or anyone else. 

B. In the analysis of the story, students should be asked to support 
or refute all or some of the following topics: 

1. In every home there is a •'whisper". (Does the whisper have the 
same source in every home?) 

2. Paul should know that giving his mother money will only increase 
the whisperings in the house. 

3. Paul is lucky and his mother is unlucky. 

4. Paul's mother is responsible for Paul's death. 



SufgMt«d T«chiilqu« (cont.) 



k story vlth th« coMplulty and tightly-knit structure of "Th« Tunntl" 
providM a fina opportunity to ancouraga atudanta to think for thaat- 
aalvaa* This axardaa has baan daaignad with this in mind. By 
foUowittg tiha outllnad procadura» tha atudanta ahould bt abla to graap 
tha Maanlnga aa wall aa the atapa and procaaaaa of undaratanding with 
only oceaaional binta or appropriata quaationa from tha inatructor* 

Vaturally pravioua aaall group activitiaa to incraaaa tha atudant'a 
coafott in a amall grotqp aituation and to incraaaa hia awaranaaa and 
undaratanding of group dynamics ara nacaaaary bafora attaqpting a atory 
of thia dapth and axarclaaa of thaaa dimanaiona. 

Tha Tunnal Friadrick Durranmatt 

A« Poaalbla Introduction 

It* a obvloua that all of ua do many routlna thinga and that routina 
can^t ba avoidad. But» tha point tha atudanta ahould ba awara of 
ia tlr ^ routina can bacoma too raatrictlva» cloaing ua off from idaaa» 
axpariancaa, and paopla that could ba broadening our acopa. 

Thia can be illustrated to the claaa by exaggerating a routine 
and by repeating thia routine in near-* cadence. For example: "I get 
up, brush my teeth » weigh myself » eat two eggs, go to school^ patrol 
the halla, coma home, eat atqpper, go to a meeting, go back home, go 
to bed. Next day .... ''(repeat) "Sound familiar?" 

B. Diacuaaion of routine will probably include such things as the 
kinda of routines we follow, how we get into them without realising 
it» etc. 

C. Following a brief discussion of sysobolism In general and the reading 
of the story, discuss as a class a major symbol or two from the story. 

D« Have the atudanta break into small groups and bralnatorm other possible 
symbols from "The Tunnel." (See attached list) 

E. Have the symbols brainatormed in each group written on the board. 

F. Have small groups evaluate the aymbols - trying to piece the syinbolic 
structure together. (Teacher will naturally have to move from 
group to group and subtly provide any neceaaary help.) 

6. Compare and piece together the results as a large group. 

H. Have the atudanta support or refute each of the following topics: 

1. There is no difference between a routina and a rut. 

2. There is no way to avoid entering a tunnel or rut. 

3. The further we move into our ruts, the more unlikely we will get out. 

4. People can be happy in their ruta. 



Tunnel 

Darkness 

Speed 

Train 

Glaaaea 

Bar Plugs 

Fat 

Cigars 



Conductor 
Student 
Engineer 
Brakenan 

Girl reading novel 
Chess player 
Man In black scarf 
People In dinning car 



K— f r 



A. Origin of the name 

1. Anglo-*Saxon spring goddess "Eoster*' or "Oester" 

2. Gemum "ost** ov "ostern" for "East'\ the direction in which 
the sun rises. 

B. Religious traditions 

1. Early sunrise service 

a. Commemorating those who rose early to go to the tonib as the 
sun rose on the first day of the week. 

1) this was formerly a weekly celebration, now only for 
Easter 

b. Pagan belief that the sun danced in celebration on this 
morning; people would go to observe this feat. 

2. Wearing something new for church on Easter 

a. Baptisms were performed on Easter* and the people were 
given new white robes to wear. 

b. Pagan celebrations of spring people decorated themselves 
with flowers* etc. 

C. Secular traditions and customs: 

1. Easter rabbit 

a. The hare was an ancient symbol of fertility (Spring « new life) 

b. Symbol of the moon (Japan, Egypt, etc.)> which determines 
the date Easter is celebrated 

2. Easter Eggs 

a. Eggs were formerly forbidden during Lent - Easter is the end 
of Lent 

b. Eggs are an ancient symbol of fertility 

c. Hebrew Passover Paschal egg symbolized the (old) Covenant 
with God of hope for slavation; Easter egg sysibolizes the 
(new) Covenant with God - sending Christ for slavation 

d. Christian concept of an egg as Christ's tomb 

e. Egg rolling 

1) i^olling away the stone from the tomb 

2) fertility of spring spreading 

f • Colored eggs 

1) purple - symbol of peace 

2) red - blood of Christ 

Pre<-Christian: red warding off evil spirits 

3) spring colors and designs 

ERIC 



Easter (cont.) 



3. Easter parade 

a. Pagan celebration of spring 

b. Pope* 8 decree for his officials to dress In their best 
robes and walk through the streets to celebrate the rising 
of Christ. 

D. Foods 

1. Hot cross buns I 

a. former ly eaten only at Easter 

be frosting cross synibolizing Christ's death cross 

c« originally made out of conmunlon wafers 



2. Ham for dinner 

Old English king decreeing that all his subjects must eat 
bacon (pork) on Sunday because the Jews refused to eat pork. 



Halloween or All Hallows Eve (All Saint's Day) 

From the church's viewpoint it is the vigil of All Saint's Day. Since 
the Middle Ages, pagan cxistoms and beliefs about evil spirits and the 
souls of the dead have attached themselves to this evening. 

Customs and traditions resulting from All Hallows Eve: 

Jack*-0-Lantem : 

A man named Jack was barred from heaven because he was to stingy; 
he was also barred from hell because he played tricks on the devil. 
As a result, he was condemned to walk the earth with his pumpkin 
lantern until Judgement Day* 

Trick or Treats: 

The Irish peasants in the seventeenth century went about on 
October 31 asking for money with which to buy Itixuries for a 
feast and demanding in the name of Columb Kill, or St. Colutni^ay 
the fatted claves and black sheep be prepared for the feasting. 
(The feast was in celebration of a fall festival.) 

Ducking for Apples: 

The English ducked for apples as the Irish and Scotch did; they 
would tie a lighted candle on one end of a stick and an apple on 
the other and suspend it from the middle and set it spinning. 
The game was to bite the apple as it swung past and to avoid 
getting burned by the candle. This game is supposed to be a relic 
of the fires on the hills on the Eve of Smhain in the ancient days 
of the Druids. 



HallovMn (cont.) 

Hmlloveen Franks: 

During the Middle Ages It was believed that the wandering spirits 
played tricks or pranks on people. Later young men started 
"helping" the spirits with the tricks » receiving none of the blame. 

Colors : 

Black - darkness 

Orange - pumpkins - fall 

Cats: 

Association with wtiches as a familiar 
Full Moon: 

Fall festival 
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